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Abstract 
For adults and old people, arts can be a relief, an opportunity to re-activate, strengthen and increase an existential joy. The 
present study is focused on the aims of adult aesthetic education, on the specificity of adult esthetical education, on the 
compensatory and healing virtues of aesthetic education achieved within specific institutions (schools, museums, associative 
structures). Any responsible educational project assumes a position on aesthetic and artistic training of persons, irrespective of 
age. Education concerning arts denotes a particular way of seeing the human being, a unique life philosophy, a vision of what is 
most precious for a person. Appreciating art within the society offers an axiological dimension of this society, of its attitude and 
axiological refinement. Education in the field of art leads to new horizons because it fosters an inquiring and reflective spirit and 
it offers a superior meaning to life itself. 
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1. Status and objectives of aesthetic education for adults 
 
Aesthetic education is that dimension of training which has in view that person’s preparation for perceiving, 
interpreting, internalizing and creating aesthetic values which become visible in different situations (art, nature, 
human behaviour, community), having in view the perspective of increasing spiritual fulfillment and of giving a 
spiritual meaning to a person’s existence. The envisaged central value is that of beautiful, but in connection or 
completing other categories/ moods that generate aesthetic emotions (the sublime, the comic, the tragic, the graceful, 
the ugly, the ironic, the grotesque, the fantastic, the absurd). Aesthetic education supposes a methodic endeavour of 
integrating the individual in a context of influence both formal, at school, through subjects with an artistic 
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specificity, and also extra-curricular, through the capitalization of some special occasions situated beyond school but 
which independently or in correlation with it, manage to make the individual sensitive towards beauty, to increase 
artistic emotions, to form and strengthen authentic aesthetic taste. For adults, the informal environment is the main 
means of approaching the artistic phenomenon, and what is done in school, in this respect, represents the basis for an 
increased and continuous education in the spirit of beauty. 
In the case of adult education, the aim of aesthetic education is particularized, taking into account also additional 
dimensions. Thus, for an adult or an old person, art can be a salvation, a means of re-activating, strengthening, 
enhancing existential joy, making these people have a strong desire to prolong their life in a pleasant way through 
spiritual activities. Aesthetic education, in this case, will be focused on the compensating and recuperating values of 
aesthetic education done in specialized institutions (school, museums, specialized associative structures), but also on 
assuming an increased autonomy or responsibility of the one who wants to plenary perceive artistic values. 
In a traditional way, it is considered that aesthetic education envisages reaching two main objectives: preparing 
the person for perceiving beauty and one’s formation for creating or extending this value. But, we believe that the 
objective of aesthetic education for adults can be multiplied and nuanced, this is the reason why we are going to 
refer in detail to six hypostases of the objectives concerning this educational branch. We will deduce the objectives 
of aesthetic education by creating a synthesis based on several authors (Hubert, 1965, Bârsănescu, 1935, Văideanu, 
1967, Duvignaud, 1979, Salade, 1998), but also by studying the phenomenology of aesthetic situations in a careful 
way. We will get into details below, in a personal manner, referring to specificity, importance, envisaged abilities, 
manifestation contexts, degree of intentionality. We consider that aesthetic education for adults should have as 
purpose the following objectives: 
1.1. The formation of the ability to perceive 
These objectives refer to the ability of ”receiving” and ”welcoming” beauty, based on the ”lower” levels of 
human psyche (sensations, perceptions) and going upper to the most complex levels of perception (involving 
affection, projective abilities). In this group, we include the objectives referring to the capitalization of aesthetic 
values, from a theoretical and practical point of view they are also part of a hierarchy of components according to 
adjacent behavioral plans. Thus, a first moment in the development of aesthetic perception is represented by the 
formation of aesthetic sensitivity, adequate to the artistic language that is going to be assimilated, involving the 
”sharpening” of those receivers through which chromatic, auditive, gestural messages will be perceived in the works 
of art. Training and usage of the receptive abilities represent the basic condition for developing later features. 
Afterwards, a set of exigent demands comes (not necessarily in a genetic order), demands oriented towards 
stimulating aesthetic emotions, those affective answers which have their origin in the deep structure of human 
personality, fastening perception. This activity supposes feeding affective aesthetic emotions with tensions and 
complex oppositions (pleasure-lack of it, personal-impersonal, interested-not interested, done-not done, present-
absent, original - originary etc., see Weber, 1972, pp.21-26). Aesthetic receptivity must be directed towards the new 
aesthetic values which appear and impose themselves through their synesthetic conditions of affecting the domain of 
sensations. The more syncretic character of some arts (as – for example – some genres and styles of young music or 
of the art of show which involve nonverbal and gestural elements, clothing, music, the spectators’ behaviour), but 
also an obvious expanding of the artist’s sphere, ask for a re-learning and a widening of the sensorial reality (as 
much as it is possible, for there are some steps!), according to some of the new cultural stimuli. 
 
1.2. Increasing the ability to capitalize, appreciate, judge aesthetic objects or situations 
 
Aesthetic education should create exercises of appreciation and expression of one’s opinion, in a conducted way, 
but also in an autonomous one, regarding objects or artistic acts. This supposes the formation and internalization of 
some value criteria on which artistic products are appreciated. The formation of aesthetic taste is a very important 
task. This refers to one’s reaction, either a spontaneous one or based on a previous aesthetic experience, having a 
feeling of satisfaction or dissatisfaction, in connection to the aesthetic object. Good taste is not only a matter of 
spontaneous, native, inner mood, but also a sign or a result of a cultural background, of the level of aspiration, of 
envisaging higher necessities. The most important one is aesthetic judgment, meaning that level of deliberation and 
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of hierarchization of aesthetic objects in an axiological field, based on criteria. From this point of view, internalizing 
an evaluation framework and autonomously making hierarchies are signs of a behaviour which has a specific 
spiritual maturity. Of course that in art, there are special rules or special tools for validation (literary critique, art 
critique, prizes for different artistic achievements), but until one gets to the mentioned results (which can also be 
discussed, interpreted) it is good that the person reaches a specific level of competence for valorization and an 
appreciation based on knowledge, these can be manifested independently. Forming a stable ideational credo which 
characterizes a person who loves authentic beauty will mark the appearance of aesthetic beliefs. All these 
components will be congruent to the aesthetic ideal, to this general complex of ideas towards which one tends to 
orient oneself and which appears at a certain moment (at an individual or group level), orienting and influencing the 
entire aesthetic experience. 
1.3. Developing the necessity of valorization and integration of aesthetics in one’s life 
A good education should have as target the increase of the desire for aesthetic experience and of the need to get 
closer to artistic events, showing a stable interest and permanent necessity to get in direct or indirect contact with the 
work of art, to buy it, when it is possible (the case of a book) or to know it, appreciate it, re-edit it depending on 
needs, desires, possibilities. The obvious effect of an aesthetic culturalization consists both in being informed in 
connection to spiritual specificity and dynamics and in integrating art in life facts, supporting and promoting it. Last, 
but not least, the meaning of creation is given by re-living or re-producing a value, idea, mood – to be found in the 
work of art – our own way of being or of doing. Developing an aesthetic lifestyle and creating an intimate space, an 
authentic microclimate which is in the same time purifying and compensatory can be considered nowadays 
objectives which counteract the invading technology, mass or consumerism ideologies, pressure for 
depersonalization which should be faced with adequate strategies. 
1.4. Forming the ability to create or generate the aesthetic 
Aesthetic creativity can have both a general and an individual character. Of course, it is desired that all people are 
creative aesthetically speaking, both this happens up to one point. Some authors try to transform the phrase of 
”aesthetic creativity” into a distinct, global theoretical category. For example, a French author – such as Jean-Claude 
Fourguin – defines it like this: ”By aesthetic creativity, we understand the ability of creating events, forms, objects 
which may crystallize aesthetically, better said they are capable of appealing to emotional and sensitive virtualities, 
resources of images of the intimate space following the logics of communication and jubilation, not one of 
calculation or fury, in a specific manner (non-utilitarian) and differentiated (depending on individuals and 
situations)” (1973, p. 30). Each individual creates an axiological environment formed out of objects, if not objects 
created by ourselves, at least already-made objects arranged in a new format. Each person who respects 
himself/herself tends to have an aesthetic behaviour which is individual and personal, promoting behavioural 
”stylistics” connected to aesthetic values. A certain usage of an object, a specific way of life, personal and 
unmistakable, betrays this creativity, this discovery (invention?) of the beauty of the entire world on one’s own, by 
each of us. Aesthetic creativity is understood in a particular way, it manifests itself on the artistic creativity plan 
which is applied, technical. Consequently, the group of objects which refer to the development of artistic abilities 
can be composed of the measures taken for revealing abilities and of forming the habits and abilities required by the 
specificity of each artistic creation. These objectives address all pupils, but they will be operationalized differently, 
depending on the addressed individualities: pupils without special artistic abilities – pupils who are talented for 
specific arts. All children should be familiarized with technical issues of great importance (for example, how to 
draw still nature, how to obtain the perspective effect, how to generate a chromatic gamut, how to read or interpret a 
musical piece, how to interpret a literary text), in order to develop specific habits, abilities or general sensitivity in 
one direction or another – even if for experiencing difficulties, failures, success. The pupils who have specific 
talents in an artistic field should be oriented towards those educational occasions which would increase their 
announced talents. 
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1.5. Strengthening the ability of shaping and accepting one’s private cultural identity 
In a world which is more and more divided and scattered, it is required that people become re-attached to 
spiritual things which are unifying, which offer energy. The initiation in arts also leads to the person’s connection to 
the spiritual traditions of the community one is part of, at the delimitation and awareness regarding the specificity 
which is linked to history and group, community and national traditions. Aesthetic education leads to a discovery of 
latent cultural luggage which can compensate for a specific distinctness or spiritual conspicuousness of the person. 
Identity is not a dimension which asks to be minimized or hidden but, on the contrary, it should become a ”seal” 
which should be promoted without emphasis, but in an open and dignified way. Delimitations are necessary in 
nowadays society because the individual is to be found in a cultural ”shell”, one recognizes oneself in and through 
others, one discovers that one is connected to a concrete spiritual ensemble (through literature, painting, music 
created in the cultural space one belongs to), one is linked to a spiritual predetermined thing, one is placed on a 
specific cultural ”axis”, thus gaining congruence and existential fulfilment. The artistic joy is also given in this 
situation by the shaping and discovery of our cultural inner values that we carry. 
1.6. Integration in humanity through knowledge and internalization of universal aesthetic values 
Education for artistic beauty opens the way for knowledge and respect for spiritual alterity. On this occasion, we 
find out more about the others, about their ideational basis, about the aspirations and behaviour of a community 
from other historical spaces or times. Aesthetic education facilitates communication between civilizations and 
generations, on a diachronic and also a synchronic axis, leading to the creation of human solidarity based on a 
nucleus of universal values. Artistic language decants and mediates value parameters which give information on the 
spiritual unity of humanity. Beyond the multiple forms and expressions which vary from one socio-historic context 
to another, from one period to another, from one artist to another, one can discover a common basis of values and 
options which lead to a better integration of the individual in humanity. Based on this spiritual background, different 
misunderstandings can be avoided, conflicts are defused, thus setting the ground for universal peace and harmony. 
As intention and thematic, art brings forward preoccupations and fundamental questions that have always spirited 
humanity everywhere. 
Of course, the above objectives are envisaged in a correlated and integrated way, not at all isolated or autarchic. 
Each context of training adults in the spirit of aesthetic values is a step forward for reaching several objectives, there 
is the possibility that in a specific context, only some are privileged and dominant. It is important that these 
objectives are based on appropriate, authentic content, which increases interest and their power of shaping a true 
aesthetic culture. 
2. Specificity of training for perception and artistic creation in the case of adults 
Unlike other categories of trained people, adults have a different connection to the artistic field, their interests 
being much more nuanced and differentiated. We no longer speak about an educational endeavour conducted by 
someone else (by an institution, for example), we no longer deal with a methodic endeavour which is echeloned in 
time, while activities are no longer assisted by an educational authority. Being guided by the principles of M. 
Knowles (1984), concerning adult education, we will contextualize them below, connecting them to the specificity 
of education for perception and artistic creation.  
2.1. Adults want to know why they need to learn a specific thing. The adult must consider important the process of 
acquiring new facilities, knowledge or attitudes 
The motivation of the adult becomes more focused on specific targets: either a professional reorientation, or a 
broader perspective or completion of current activities, or fulfilment of some desires which can become reality only 
at a specific time (for example, after retirement). Focussing on knowledge, perception or even practice of some arts 
of a specific kind no longer comes from the outside (as it is the case of a child, for example), but it is a self-proposed 
purpose which comes from inside. The adult ”discovers” that one can find fulfilment in attaching oneself to a 
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specific product or artistic phenomenon or by living with it. Self-programming becomes more obvious and the 
purpose is more centered (of knowing a specific art genre, of practicing a specific instrument, of painting, of 
dancing). 
2.2. Adults want to be autodidact and to make decisions as far as taking part in training programs 
Adult people have enough cultural instruments in order to acquire aesthetic values. They learn on their own, in 
different rhythms and contexts, having the maturity of choice of intellectual structures and the ability to capitalize 
things. They establish their own learning program, they also have their own training rhythm, their own phases and 
opportunities of getting closer to a specific artistic genre, of the work of an artist, of a style or literary, musical or 
architectural trend. They make decisions being fully informed when they subscribe to a cultural training program, 
they do not depend on the others and they do not expect suggestions from people similar to them or from other 
influencing instances. They decide what they want, the moment when they join this type of action or when they are 
going to end this aesthetic experience. 
 
2.3. Adults have more varied experiences and many more than young people, thus correlating the new process of 
learning with their past experience can help the participant to acquire new experiences 
Adults have a cultural past, they have some intellectual, procedural, spiritual experiences that they can update and 
use in the new learning contexts. The model of experiential learning, theorized by Kolb (1984), becomes especially 
relevant for the context of adults’ aesthetic training. Thus, learning becomes a practical process, of putting oneself in 
a specific situation, being perceived more like a process than in terms of results. It is not the artistic achievement 
that matters (having in view creation, preparation should be started at an early age), but the fact that adults are 
involved in specific activities which bring joy and the pleasure of making something. Moreover, the continuous 
character of training is more important, meaning that the adult will fructify and integrate each detail or context in 
order to enrich one’s aesthetic experience one focuses on, thus having a holistic vision about increasing personal 
experience, meaning artistic experiences from his past.  
2.4. Adults are prepared to learn again when they face a life situation for which they need new landmarks 
In many cases, the discovery of the valences of art is closely connected to a specific turning point in the life of 
adult (a biographic accident, the disappearance of a close person, one’s loss of workplace, retirement), consequently 
turning to aesthetic values plays a therapeutic role, of maintaining or re-gaining inner harmony, of existential 
strengthening, of professional re-orientation, of re-discovery of the taste of life. In such situations, the attachment of 
those people to the artistic environment becomes very powerful, while performances concerning creation or 
perception of art are more obvious. Natural or artistic beauty has the power to induce a tonic feeling on one’s 
existence, breaking the monotony of life and making every action count. Artistic experience leads to personal self-
fulfilment and to the beautification of existence by giving it new meanings and evolutions. 
2.5. Adults get engaged in the training process, envisaging solving problems or assuming specific tasks 
Enriching adults’ aesthetic experience is done through making people active, they take up specific roles: they 
search for and they identify opportunities of artistic training, they make personal plans on medium or long term, they 
get involved in specific preparation activities. As a certain point, they can become trainers or actors for training 
other people, thus being valued by the community (they can become cultural guides, artistic animators for young 
people or those similar to them, they can propagate authentic values). In this way, one can reach another level of 
self-fulfilment, by co-sharing personal experience and serving people they live with. On this occasion, the solidarity 
of the social corpus is strengthened, while integration in the community is enriched with new meanings. 
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2.6. Adults are motivated to learn both extrinsically and intrinsically 
For adults, the notion of educator no longer has the classic meaning of a specific person who is explicitly named 
to do this thing; the educator signifies the activity itself which is done in the context or with the group one is part of 
(affinity, profession, family). The group becomes a privileged medium of learning. The most obvious feature at 
adults is self-determination and the responsibility they try to learn knowledge and develop habits. The adult is 
engaged in a learning activity if there is a relationship between personal projects and the desire to fulfil them 
(Wilson, Hayes, 2000). From this point of view, regarding aesthetic training, we can identify both extrinsic reasons 
(the desire to use free time, to reconvert towards an artistic occupation, to earn extra money), and also intrinsic (the 
desire to become known for artistic creativity, the need of self-fulfilment, of being capitalized on the social scale). 
The principles announced above need to be connected with a series of characteristics and specificities of the 
programs for training adults. When we create a specific plan for aesthetic training designed for adults, we must take 
into account a series of features such as: a) adults need to know why they need to learn or to make a specific 
activity; b) adults learn better by doing, if they are put in a specific situation, experimenting; c) adults learn 
efficiently when the material to study has an obvious and immediate usefulness; d) adults must be involved in 
planning and evaluating the activity, by creating and checking their own schedule; e) adults are more interested in 
training topics which refer to their profession or personal life. These characteristics will receive specific 
configurations depending on the context of training (institutions specialized in artistic training, associations of 
artists, museums, professional or associative structures), types of training and certification, involved age categories, 
the cultural specificity of the community, dynamics of the socio-cultural context. 
References
Bârsănescu, ù. (1935). Curs de Pedagogie generală, predat în anii 1933-1934 úi 1934-1935. ed. a II-a, Bucureúti: Lit. C. Ionescu.  
Duvignaud, J. et al. (1979).  L’éducation esthétique à l’école et hors l’école. Paris : UNESCO. 
Forquin, J.-C. (1973). „Pourquoi l’éducation esthétique?”. în Porcher, Louis (coord), L’Education Esthétique. Paris : Armand Collin. 
Hubert, R. (1965). Traité de pédagogie générale. Paris : PUF. 
Knowles, M. (1984). The Adult Learnes, A NeglectedSpecies ( 3rd Ed.). TX GullPublishing, Huston, http://gwis.circ.gwu.edu/~tip/knowles.html 
Kolb D. A. (1984). Experiential Learning experience as a source of learning and development. New Jersey: PrenticeHall. 
Kupfer, J. H.1983. Experience As Art: Aesthetics in Everyday Life. New York: State University of New York Press. 
Salade, D. (1998). Dimensiuni ale educaiei. Bucureti: Editura Didactică i Pedagogică, R. A. 
Văideanu, G. (1967). Cultura estetică úcolară. Bucureúti: Editura Didactică i Pedagogică. 
Weber, J.-P. (1972). La psychologie de l'art. Paris: PUF. 
Wilson, A.L., & Hayes, E.R. (2000). Handbook of adult and continuing education. San Francisco: Jossey-Bass.   
